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Abstract:

Research Question (RQ): What is academic growth. How is it developed across various higher
education (he) organizations?

Purpose: The purpose of this research is to explore the multifaceted nature of academic growth in
higher education institutions, aiming to understand how various practices are developed in this
context.

Method: The theoretical framework is grounded in organizational anthropology. The research
methodology includes literature review and a virtual ethnography.

Results: The study reveals that universities and faculties are increasingly adopting holistic
approaches to academic growth. These approaches emphasize not only intellectual development but
also personal and professional growth. The influence of organizational culture strategies is evident
in shaping these academic practices.

Organization: The findings carry significant implications for managers and leaders in higher
education. Understanding the role of organizational culture in academic growth, as well as the
context in which it develops, can guide the creation of more effective strategies. These strategies
can promote academic motivation and success, along with institutional development.

Society: This research aims to assist higher education organizations in navigating the complexities
of today’s educational landscape. By fostering constructive change, it contributes to the broader
societal goal of developing well-rounded, competent individuals equipped to address contemporary
global challenges.

Originality: This study’s originality lies in its interdisciplinary approach, combining insights from
organizational anthropology with organizational studies. It highlights the nuanced interplay between
institutional culture and academic development, a relatively underexplored area in current literature.
Limitations / further research: The research is limited by its scope and the diversity of institutions
and countries studied. Further research could expand to include a broader range of higher education
institutions, particularly in varying cultural contexts, as well as ethnographic fieldwork and
stakeholders’ perspectives, to deepen the understanding of how different organizational cultures
impact academic growth.

Keywords: Academic growth, Higher education, talent retention; organizational anthropology,
organizational culture, skills, virtual ethnography.

1 Introduction

In recent years, the concept of academic growth or development has gained significant
attention. This shift reflects a transition into an era where the pursuit of lifelong education
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extends beyond institutional confines. It has become a fundamental aspect of daily experience
in the Western way of life. Part of humanity finds itself in the midst of a digitalized and VUCA
(volatile, uncertain, complex, and ambiguous) era, where traditional skills and methods of
learning, working, transacting, being and interacting face significant challenges. As noted by
(Lion, 2022), the global zeitgeist is increasingly shifting towards an entrepreneurial paradigm.
Covid-19 has not only highlighted the importance of personal development and the concept of
being the architect of one’s own life and resilience but has also reinforced the notion of
following one’s own aspirations. This shift underscores the need for continuous skill updates
and adaptation to thrive in our ever-evolving ecosystem.

Higher education organizations, as dynamic social constructs, are deeply embedded within a
broader socio-historical, economic, and cultural framework (Brenneis et al., 2005). These
institutions are navigating fiercely competitive educational and labour markets, both locally and
globally, which are fraught with challenges, like retention of students and talent, and a growing
trend of educational discontinuation due to a variety of factors (Zengeya et al., 2021). Indeed,
one of the major challenges faced by Higher Education Institutions globally is the decrease in
student retention and graduation rates (Gaikar, 2020), an issue that has important consequences
for both future educational trends and the development of the workforce.

Under this scenario, many higher education organizations are developing strategies and
updating their organizational cultures to adapt to and navigate these challenges. One such
strategy involves embracing the imperative of academic, educational, professional, and
personal growth.

In this context, this article aims to explore this research topic through anthropological lens,
striving to answer two key questions: what defines academic growth, and how is it developed
across various higher education institutions? The goal is to gain insights into the factors that
promote academic growth within these institutions. To achieve this, our research methodology
will include an extensive literature review supplemented by virtual ethnography.

2 Theoretical framework

Scientific literature underscores that academic growth, also referred to as academic
development, is a multifaceted concept intertwining personal, intellectual, social, emotional,
and cultural dimensions. Martin (2015) defines it as the continuous improvement and
development of knowledge, skills, and capabilities among students and faculty members. This
includes acquiring knowledge and abilities, critical thinking, problem-solving capabilities,
research competencies, together with tools that allow personal and professional progress.
According to Dweck (in Martin, 2015), the hallmark of human nature is each person’s great
capacity to adapt, to change, and to grow.

In the realm of education, most studies on academic growth have primarily focused on the field
of psycho-educational research. These studies aim to understand how individuals can enhance
their academic growth. Achievement goal theory, based on two types of goals: performance
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goals and mastery goals, has been particularly relevant to the study of educational growth
(Elliot, 2005, in Martin, 2015). Goal-setting theory, as outlined by Locke and Latham (2002, in
Martin, 2015) and Senko, Hulleman, and Harackiewicz (2011, in Martin, 2015), offers insights
into how growth goals can positively impact educational outcomes. Self-determination theory,
as described by Deci and Ryan (2008, 2012 in Martin, 2015), also provides a framework for
understanding growth approaches. This theory highlights three basic psychological needs—
autonomy, relatedness, and competence—whose satisfaction influences individuals’
motivation and achievement, including their goal pursuits. When these needs are met,
autonomous motivation emerges (Deci and Ryan, 2008, in Martin, 2015). The self-concordance
model, proposed by Sheldon and Elliot (1999, in Martin, 2015), is also pertinent, suggesting
that goals aligned with an individual’s core values and interests have significant implications
for goal striving. Self-concordant goals are integrated with the self, while externally imposed
goals, not aligned with personal interests and values, lack motivational strength (Sheldon &
Elliot, 1999, in Martin, 2015).

From a sociological viewpoint, particularly informed by Bourdieu’s theoretical approach,
academic growth is best understood through the concepts of habitus, field and cultural capital.
Habitus, as conceptualized by Bourdieu, refers to a set of ingrained habits, skills, and
dispositions formed through socialization, and it significantly influences academic
development (Bourdieu, 1979, 2007). Bourdieu’s idea proposes that an individual’s academic
trajectory is shaped by their social origins, life experiences, and access to cultural capital - a
term encompassing knowledge, skills, and educational assets (Bourdieu, 1979). Furthermore,
Bourdieu’s notion of field highlights the structured social arenas where individuals and
institutions engage, compete, and seek academic prestige and progress (Bourdieu, 1979, 2007).
Bourdieu’s focus on cultural capital’s role in educational attainment offers insight into how
access to and utilization of cultural resources within the academic field influence academic
growth.

Academic growth in higher education organizations can also be analyzed within the framework
of “‘organizational culture”. This concept has been the subject of debate across various
disciplines, including organizational psychology, sociology, social psychology, and
organizational studies. Schein (1990) has defined it as a system of values and beliefs influenced
by organizational structures, technology, and the environment, creating shared norms of
thought and action among all organization members.

Anthropologically, organizational culture is a complex system encompassing shared beliefs,
ideas, attitudes, behaviours, and tangible artifacts characteristic of a group (de Waal Malefyt,
2024). Culture is viewed as a web of meanings (Geertz, 1991), stablishing shared cognition,
feelings, actions, and logics. It is dynamic, historical, and contextualized, with meanings
procedurally negotiated and disputed (Wright, 1998). Within organizations, culture includes
shared knowledge, symbolic representations, and adaptability, forming a rich tapestry of
historical meanings that contribute to everyday social realities (Hamada Conolly, 2015, p. 125,
in de Waal Malefyt, 2024, p. 96). Indeed, Higher education organizations, as multifaceted
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organizations, embody not only an organizational culture, but networks of interwoven
subcultures (Waal Malefyt, 2024). These subcultures intersect and coexist within the larger
organizational framework.

These cultures are collectively learned and shaped through interaction and negotiation among
all members. Its components are learned through group experiences, guiding observable actions
or practices (Sanchez Garcia & Gasser, 2006). Successful organizations must continually adapt
and innovate, a process that is relational and collective, engaging with people, objects, and
materials in the given situation (Hallam and Ingold, 2007, in Waal Malefyt, 2024, p. 106).

Based on this conceptual framework, the objective of the article is to uncover insights that could
enhance the promotion of academic growth within higher education. An additional need for a
deeper investigation into what academic growth means in the current context of competitive
educational and labour markets and the imperative of personal growth is identified, which is
central to the current Western entrepreneurial paradigm of “self-construction” and “continuous
improvement” (Lion, 2022).

3 Method

The research approaches significantly influence how the study is conducted, how the findings
are interpreted through theoretical frameworks, and how the anticipated outcomes of the
research are shaped (de Waal Malefyt, 2024). In this study, I have adopted an anthropological
perspective for its ability to provide lateral, holistic, and contextualized viewpoints. These are
essential for uncovering often-overlooked issues (Tett, 2022).
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Figure 1. Flowchart of methodology process

In order to capture the complexities and dynamics shaping academic growth in contemporary
higher education settings, I have conducted an exploratory research, which includes a dual-
method approach of qualitative research. This encompassed a comprehensive literature review
complemented by virtual ethnography (Figure 1).

Conducting a literature review is fundamental in academic research. It establishes a theoretical
base and context for the study, allowing researchers to identify knowledge gaps, align with
current academic discourse, and build on existing theories and findings (Boell & Cecez-
Kecmanovic, 2014). By reviewing the relevant literature, this study ensures its relevance and
positions itself within the broader academic dialogue on the research object. This involved using
virtual scientific catalogues and search engines for clear and reliable data construction and
interpretation. Trusted databases such as Google Scholar and Scopus were primarily utilized.
The keywords used combined with Boolean logic (AND/OR), included phrases such as
“academic growth” OR “academic development” AND “higher education” OR “universities”.
Criteria included year of publication (2010-2023), language (English), avoidance of duplicates,
selection from reputable sources with full publication details and full access to the texts (Table
1). Texts that were considered central to the topic, where included even if the exclusion criteria
would normally omit them.
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Table 1. Criteria of inclusion / exclusion

Criterion Inclusion Exclusion

Topic of the publication Discuss the issue of academic growth in Do not discuss the issue of academic
higher educational settings. growth in higher educational settings.

Data type Academic articles as well as various Other data type.
university blogs worldwide.

Time period Between 2000 and 2023. Publications outside the time period.

Language English. Non-English.

In my research, I have employed immersive digital ethnography techniques, as outlined by
Kozinet (2010). This approach involved analysing a variety of digital materials, including
websites of higher education institutions, blogs, and academic papers. Drawing from Geertz’s
perspective, cultures can be seen as “webs of meaning” in which individuals are enmeshed.
Consequently, understanding culture involves less a search for fixed laws and more an effort to
develop an interpretative framework that focuses on defining the real meanings of things within
a specific culture. This methodological choice was influenced by the ability of these digital
mediums to represent and frame reality, as well as their integration into practical contexts.
(Hine, 2011).

During the process of constructing data, I have selected the most representative cases, in terms
of a diversity of practices and examples. Since the research originates from Slovenia, I have
included more Slovenian examples.

The data were cross-checked using a variety of methods (Creswell, 2013). My interpretive
approach involved reflexive questioning and critical analysis to minimize subjectivity (Guber,
2008; Hansen, n.d.). Triangulation processes were used to validate our research findings and
interpretations, ensuring a comprehensive understanding of the subject within its broader
historical and social contexts (Denzin & Lincoln, 2023).

4 Results

4.1 What is academic growth?

Academic growth represents a topic of considerable interest that has been scrutinized through
diverse methodologies and theoretical frameworks. The scope of the topic spans from student
academic achievement to the professional development of university staff. It integrates
pedagogical, psychological, and socio-demographic dimensions (Vermunt, 2005), offering a
comprehensive view of the educational journey. Studies adopt multifarious approaches, probing
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into the evolution of academic trajectories, evaluating growth, formulating objectives, and
analysing mindsets (Martin, 2015).

Part of the literature focusing on student academic development has studied the relationship
between inequality and growth (Vermunt, 2005). Studies have found that socioeconomic status
significantly influences academic performance and that academic growth can be affected by
various external factors (Madegwa et al., 2019; Pant, 2020). For example, De Torres (2023)
highlighted the correlation between learning styles and academic performance, indicating that
different learning styles have a moderate and positive correlation with academic performance.
Zuniga-Prado et al. (2023) suggest the need for institutional actions to counteract negative
sociodemographic impacts. They stress the importance of including activities to strengthen the
learning process, as well as providing support programs to maintain academic performance and
reduce the inequality gap. Martin (2015) highlights that paying more attention to academic
growth could really help many students do better and feel more motivated. Even if some
students don’t perform better than their peers, they can still surpass their previous achievements.

A different set of studies, as suggested by Zufiiga-Prado et al. (2023) and Martin (2015),
concentrates on the pivotal role of higher education institutions in fostering academic growth.
An example of this is the work by Ribeiro et al. (2020), who assert that the enhancement of
students’ academic self-efficacy can be achieved through the establishment of innovative
learning environments, specifically designed to cater to the varied needs and knowledge levels
of students. In this context, academic Self-Efficacy is defined as an individual’s confidence in
their ability to successfully complete academic tasks or achieve specific academic objectives.
Additional research delves into the impact of academic self-efficacy on student performance
and adaptation, investigating the interplay between students’ learning patterns, academic
achievements, and their learning style preferences. As highlighted by Ramos Salazar &
Hayward (2018) emphasize a link between problem-solving skills, academic self-efficacy, and
student motivation. Their findings suggest that problem-solving self-efficacy is an indicator of
both student motivation and test performance. Furthermore, both academic and problem-
solving self-efficacy are identified as predictors of expected grades (Deci and Ryan, 2012 in
Martin, 2015).

While some researchers have found little association between growth mindset and achievement,
others have demonstrated that growth mindset interventions can improve academic
performance (Bostwick et al., 2017; Miller & Srougi, 2021). The psychological approach to
academic achievement has been explored (see: Elliot, 2007; Senko, Hulleman and
Harackewicz, 2011 and Sheledon and Elliot, 1999), also by using growth mixture models to
examine different patterns of academic achievement trajectories (Nie et al., 2021).

Another part of the literature on academic growth emphasizes the importance of academic
development programs and the role of academic developers in facilitating growth and progress
among university academics (Akerlind, 2005; Boud & Brew, 2013; Fraser & Ling, 2014;
Geertsema & Chng, 2017; Hlengwa, 2019; Kinchin et al., 2018; Timmermans & Sutherland,
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2020). These programs aim to support faculty members in enhancing their teaching and research
practices, ultimately contributing to their professional advancement and the overall growth of
the academic community (Boud & Brew, 2013; Fraser & Ling, 2013; Hlengwa, 2019; Kinchin
et al., 2018). Academic growth is also linked to factors such as academic stress, coping
strategies, and self-concept, which can significantly influence academic achievement (Awan et
al., 2011; Basith et al., 2021; Bembenutty, 2011; Zahra et al., 2010). The relationship between
these factors and academic performance is a subject of ongoing research, highlighting the
complexity of understanding the mechanisms underlying academic growth.

The literature underscores as well the complex relationship between academic achievements,
identity, and the development of a supportive academic culture. Central to this discourse is the
role of academic identity and systemic responses in fostering academic growth and
development, as highlighted by Geertsema & Chng (2017), Hlengwa (2019) and Taylor, (2011)
explore what means to be an academic in contemporary universities The challenges of
academic and professional identities in higher education, especially amid a diversifying
workforce and changing educational landscape, are significant. These changes encompass
massification, globalization, widening obligations, and the increase in private financing
(Cuthbert, 2010). Ylijoki and Ursin observe as well that academic identities have diversified
and polarized due to managerial and structural transformations in higher education.
Furthermore, Pop et al. (2016) note that high academic achievement correlates with a strong
sense of commitment or identity synthesis, whereas low academic achievement can lead to
identity confusion and a reevaluation of commitment.

For their part, Selesho & Naile (2014) emphasize the importance of academic growth and
professional development in retaining academic staff at universities. The study by Kiragu et al.
(2021) further suggest that university leaders should implement targeted retention strategies for
academics in senior lecturer and professor positions and those with longer tenure in the
academic field and in their institutions. One way is to invest in academic growth.
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Figure 2. Concept map illustrating the meaning and possible practices of Academic Growth as identified through
literature reviews.

In addition, the literature underscores the significance of assessment policies, career
competencies, and academic progression in shaping academic growth and development (Barnes
et al., 2022; Kickert et al., 2021). Assessment policies play a crucial role in determining
academic progress and performance, emphasizing the need for effective evaluation strategies
to support students’ and faculty members’ growth (Kickert et al., 2020). Moreover, career
competencies are identified as essential for academic career progression, indicating the
importance of strategic development and support for academics at different career stages
(Barnes et al., 2022). This highlights the dynamic process of academic growth, which involves
continuous learning, adaptation, and skill development to thrive in the academic environment
(Barnes et al., 2022; Geertsema & Chng, 2017; Hlengwa, 2019).

4.2 Personal/academic development programs in higher education

The research demonstrated that various universities and faculties provide personal/academic
development programs, typically in the form of lifelong learning, which simultaneously serves
as an imperative political directive worldwide (f.e.: European Comission, 2020).

The research identified different centres and programs focusing on personal/academic growth.
In Table 2, the most relevant and representative results have been systematized.
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Table 2. Representative results of centres and programs focusing on personal/academic growth worldwide

Type of Initiatives Practices/activities
Institution
and Country
University; It has a lifelong learning policy with an For academic staff, they offer various services, including Development and training of
Denmark emphasis on employability, personal teachers through courses, workshops, seminars, and counselling, a program for assistant
development, and active citizenship. The  professors to inspire all types of teaching methods, Support for pedagogical tools,
university has a Teaching & Learning Production of videos for teaching and learning purposes. The goal is for students to
development and support unit for continue updating their knowledge and skills and to engage in social and
teachers and research program leaders. organizational innovations that shape the future of sustainable and democratic societies.
University, They offer programs and courses for At this university, competency development encompasses research, teaching,
Denmark Career and competency development.  administrative, and leadership skills across all levels and is tailored to current and
future job demands. It's not confined to coursework alone. They understand Career
development as an ongoing process where employees assess their learning and
development, enhancing their competencies and knowledge to achieve academic,
personal, or career goals. This includes career clarification for staff in various roles,
from temporary researchers to permanent academic positions and
technical/administrative roles. Competency development extends beyond formal
training to include on-the-job experiences like new tasks, feedback, and
collaborative projects. Forms of competency development includes external learning:
courses, e-learning, networks, conferences, etc.; and Internal learning: knowledge
sharing, peer training, job rotations, coaching, mentorships, etc.
University, In the university works the Centre of One objective of the Centre for Educational Development, Methodology, and
Hungary Educational Development, Organization is to enhance education by supporting teachers at the university. They
Methodology and Organization. organize training for teachers in educational methodology and e-learning, providing
methodological assistance to departments and clinics, coordinating and aiding the
development of e-learning materials, and compiling and disseminating the curricula and
examination requirements for various subjects.
University, The university offers a Learning and The initiatives provide resources to support personal and career development. Learning
Ireland Development Program for both staff and Development also offers a wealth of courses, many of which, such as “Building
and students. Your Resilience” and “Time Management”, address the personal well-being of students
and staff. Many courses are available as online workshops. Staff are encouraged to look
out for our weekly email updates and to check our schedule of courses.
University, They offer a special program for Among the offerings, teachers have access to a variety of programs including a
Singapore teaching staff, called Teaching and teaching induction program, a foundational teaching program, a teaching
learning academy. anchoring program, and Tech 4 Teaching. Additionally, there are coaching and
mentoring services, a Competency-Based Education Hub, and resources designed to
improve access to education, reduce time and cost, and enhance self-efticacy and
motivation. Learners can articulate their tacit knowledge and skills, facilitating the
recognition of their competencies, which supports skills-based hiring and career
advancement.
University, Through their Research and The centre contributes to comprehensive professional development in
Slovenia Development Centre, the university multidisciplinary fields through pronounced interdisciplinary work, organizing
offers various programs tailored to international workshops, and facilitating expert and student exchanges with leading
improve different skills of their institutions worldwide, acting as a bridge between academia, research, and
academic staff and students. Some of industry. It unites and supports researchers from various fields to enhance existing
them are open to the wider public. knowledge and develop new solutions. Additionally, it integrates best practice
examples, inspires students and young professionals, and provides employment
opportunities for young PhDs and postdoctoral researchers. Pedagogically, it strives to
incorporate these themes into existing programs at higher education and other
educational institutions, further advancing education in this area. They have a portal with
a newsletter for “personal and professional development”.
Faculty, They have a personal development The academic growth program for students includes, among other things: How to
Slovenia program and a Competence Centre, study effectively; How to study effectively online; Time management; Online
primarily oriented towards students. exercises to stimulate brain activity; Personal counselling. For teachers, the program
Nevertheless, teachers have access to includes Development of digital competencies for teachers and online mentors;
several support programs for teaching Coaching; Innovative online education program; Development of student
and coaching. Some courses are competencies; Teamwork in a virtual environment; Group dynamics and
available to the public. communication in a virtual environment, etc.
Faculty, The academic development centre The academic development centre offers teaching improvement programs, emerging
Slovenia offers activities and programs for technologies for teaching and learning, summer schools, thematic workshops,

improving the academic growth of
students and professors. They also have
programs open to external visitors.

coaching for students, well-being programs, among other initiatives. The Academic
Service also provides courses, training sessions and activities for Ph.D.

10
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University, The university presents its offerings for The wide range of lifelong learning opportunities includes professional development,
Slovenia growth through Lifelong Learning summer schools, various educational programs, seminars, workshops, courses,
Programs. Initiatives are aimed at scientific conferences, and other activities.

various target groups.

University, The Department of Continuing Different opportunities are available for enhancing learning, teaching, research, and
Uk Education, Centre for Teaching and skills through consultancy services. For lifelong learning, flexible options are offered.
Learning offers lifelong learning
options for both teachers and students.
University, The university offers the Employee The Employee Success Centre offers online courses for improving teaching and
USA Success Centre, which operates within personal skills, as well as well-being and networking programs for employees.
the Human Resources department.

Analysing the data provided considering the research question - how academic growth is
conceptualized and developed across different higher education institutions —several key
themes and patterns are observed (Figure 2). Firstly, many institutions emphasize lifelong
learning with a strong focus on employability, personal development, and active citizenship.
This is evident in their diverse range of programs aimed at both students and staff.

Some institutions offer extensive career and competency development programs, encompassing
not just academic skills but also personal, administrative, and leadership skills. These programs
often extend beyond formal coursework, incorporating on-the-job experiences and a variety of
learning formats (e.g., e-learning, workshops, mentorship). Some universities prioritize the
enhancement of teaching methodologies. They offer structured programs for teaching staff that
include induction, foundational, and advanced level courses, as well as coaching and mentoring
services. The focus is on developing digital competencies and innovative teaching methods.

Several institutions focus on the development and dissemination of educational materials and
curricula, indicating a commitment to standardized and high-quality academic content. Some
universities highlight the importance of personal well-being in academic growth, offering
courses like “Building Your Resilience” and “Time Management”. This holistic approach
suggests a recognition of the interconnectedness of personal well-being and academic success.

There is a trend towards interdisciplinary work and international collaboration. This approach
fosters a broader perspective in academic growth, linking it with global standards and practices.
Several institutions offer flexible lifelong learning options, indicating a shift towards
accommodating diverse learning needs and schedules.

Finally, the focus on skills-based hiring and career advancement shows a direct alignment of
academic programs with professional and industry requirements.
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Figure 2. Flowchart of different possible initiatives to support academic growth.

5 Discussion

In the 21st century, the economy has evolved to become predominantly knowledge-based,

characterized by its global reach, reliance on information and technology, and an increasing

focus on societal and environmental concerns (Selesho & Naile, 2014). At the same time,

neoliberal tendencies have made a strong impact on societies and economies worldwide,

transforming the sense of education (for work) and the ways of working (more flexible, more

unstable). The neoliberal approach to education emphasizes the generation of relevant

knowledge that aligns with the economic needs of society (Brenneis et al., 2005), fosters

personalized learning (f.e. Bozkurt et al., 2021) and responds to overwhelming prevailing work

trends in academia (Sisto, 2020). In this context, academic work not only focuses on

12



Revija za univerzalno odli¢nost / Journal of Universal Excellence, Clanek / Article
Marec / March 2024, leto / year 13, Stevilka / number 1, str. / pp. 1-21.

researching, producing knowledge, and teaching but also contends with increasing
accountability, bureaucracy, and performance-based financing.

Higher education institutions, deeply immersed in this paradigm, serve as central repositories
of knowledge. Nevertheless, they face challenges in student retention and graduation rates
(Gaikar, 2020). Furthermore, the nature of work and working conditions present challenges in
retaining their knowledge workers (Selesho & Naile, 2014). These issues could have significant
consequences for future educational trends and the development of the future workforce. One
strategy employed by the educational sector at large involves recognizing the importance of
investing in academic growth programs for both students and academics, as a practice that
reinforces the dynamic organizational culture.

My findings indicate that exploring academic growth in higher education encompasses a range
of conceptual approaches, thereby presenting a complex and nuanced picture. In the realm of
educational development, studies have underscored the significant impact of pedagogical,
psychological, and socio-demographic factors on a student’s academic journey (Vermunt,
2005). The findings suggest a complex interplay between these factors, which might be
influenced by the diversity of student backgrounds and experiences. Cultural capital is a key
determinant of educational outcomes (Bourdieu, 2007), and alongside personal characteristics
like self-efficacy, it greatly influences an individual’s motivation to pursue or discontinue their
studies (Ramos Salazar & Hayward, 2018). The emphasis on academic self-efficacy and its
impact on student performance aligns with existing research but also underscores the need for
a more nuanced understanding of how this self-efficacy interacts with individual learning
patterns and styles (Zaniga-Prado et al., 2023).

In a context of intense questioning about whether a four-year education can provide individuals
with the necessary skills for work, offering useful tools to navigate the current scenario can be
beneficial. As studies demonstrate, innovative learning environments are crucial for motivating
and attracting students (Ribeiro et al., 2020; Bozkurt et al., 2021), thereby contributing to
academic development. Innovation in educational technology (Ribeiro et al., 2020; Bozkurt et
al., 2021) along with additional programs (such as wellbeing, study skills, stress management,
academic coaching, mentorship, etc.), is being implemented in countries like Denmark,
Slovenia, the USA, Hungary, and Singapore. These have proven to be effective adaptive
organizational strategies for attracting and supporting students throughout their academic
journeys. This allows including students who are not solely focused on education for
employment and may face barriers in accessing education, especially in countries where
education is not free, due to the costs involved.

Another axis of the discussion focuses on balancing the needs and aspirations of their staff with
the demands of an increasingly competitive and outcome-oriented educational environment.
The importance of understanding and developing strategies to support academics warrants
attention, especially in a context marked by staff shortages and the failure of universities to
retain quality academics (Selesho & Naile, 2014). Currently, higher education institutions are
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not the sole entities where knowledge and its repositories are acknowledged. These institutions
have expanded and diversified to meet the demands of contemporary environments
(Whitchurch, 2008). Some academics split their work across different institutions or projects,
functioning in “third spaces” (Whitchurch, 2008). This involves shifting from a process of
working towards stable community membership to a “continuous process of construction,
deconstruction, and reconstruction” of both professional and personal identities (Whitchurch &
Gordon, 2010). Having a sense of belonging to a particular project or team, rather than to a
specific organizational or professional location, has implications for individuals. The
management of identities becomes even more complex in a context of globalization and
massification (Ylijoki & Ursin, 2013). Selesho & Naile (2014) suggest further examining the
retention of academic staff, academic mobility, academic leadership, talent management in the
academic sphere, and organizational commitment in higher education institutions.

Studies (Boud & Brew, 2013; Fraser & Ling, 2013; Hlengwa, 2019; Kinchin et al., 2018) along
with my research, have shown that universities are developing programs aimed at supporting
faculty members. Academic growth for academics now implies not only opportunities for
learning how to improve their teaching, research, or other job-related practices (such as seeking
financial support), but higher education organizations also seek to foster their social
responsibility by offering spaces and knowledge to enhance their personal well-being and
health. These opportunities, which ultimately contribute to their professional and personal
advancement, have a significant impact on job satisfaction, performance, and growth among
academic staff (Martin, 2015). The role of leadership in fostering organizational culture
innovations in this regard is evident in our findings (Kiragu et al., 2021).

In conclusion, higher education institutions play a vital role in nurturing academic growth, as
supported by the research (Zuiiga-Prado et al., 2023; Martin, 2015). These institutions are
increasingly aware of the intricate connections between intellectual, personal, and social
development. They adapt and transform themselves in response to the dynamic cultural trends
that shape both the organizations and the individuals within them (Moussa, 2021, in Waal
Malefyt, 2024). This recognition highlights the evolving landscape of higher education, where
fostering holistic development is not just a choice but a necessity.

6 Conclusion

The recognition of higher education organizations and higher educational managers pivotal role
in shaping the culture and practices of academic growth has been on the rise, particularly with
the challenges posed by the COVID-19 pandemic. This period has emphasized the importance
of adaptability and resilience, prompting institutions to develop strategies to support their
students and staff.

In response to the evolving global educational and working landscape, there has been an
adaptation of approaches (Lion, 2022). This shift towards skill development and tailored
knowledge aligns with broader economic imperatives and necessitates higher education
institutions’ adaptability to changing contexts and challenges (de Waal Malefyt, 2024).
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This research offers an initial analysis of academic growth within higher education
organizations, with a specific focus on Slovenia. These institutions transcend mere centres of
learning; they are complex communities where values and practices related to academic growth
are deeply embedded and institutionalized. This holistic exploration is crucial for understanding
the various influences on student learning outcomes and staff professional progression within
the academic ecosystem.

The significance of considering external factors in understanding academic growth has been
highlighted. The complex interplay of personal, contextual, and social factors in shaping student
academic development emphasizes the need for comprehensive approaches. This includes
acknowledging the growing influence of external funding and sponsorships on academic
research and development.

For managers and leaders in higher education, the findings provide significant insights.
Understanding the role of organizational culture in academic growth is essential for developing
more effective strategies to promote innovative practices for academic motivation, success, and
institutional development. This understanding is crucial for navigating the complexities of
today’s educational and working landscape and fostering constructive change.

However, the challenge lies in how these innovations are implemented and sustained. This
raises questions about how students and academics perceive these strategies and whether they
genuinely incorporate feedback and participation from a broad range of stakeholders within the
institution. Taking a holistic view, the study raises questions about how well these varied needs
are being balanced, especially in the face of increasing commercialization and marketization of
higher education.

It’s essential to acknowledge the limitations of the research due to its scope and the diversity of
institutions studied. We recommend that further research should expand to include a broader
range of higher education institutions, particularly in different cultural contexts. Ethnographic
fieldwork and incorporating stakeholders’ perspectives would deepen the understanding of how
various organizational cultures impact academic growth. Longitudinal studies would also
provide valuable insights into how strategies for academic growth evolve over time.
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Povzetek:
Akademska rast - kultura izobraZevanja 21. stoletja

Raziskovalno vprasanje (RV): Kaj opredeljuje akademsko rast? Kako se razvija v razli¢cnih
visokosolskih ustanovah?

Namen: Namen te raziskave je raziskati vecplastno naravo akademske rasti v visokoSolskih
ustanovah in razumeti, kako organizacijska kultura vpliva na to rast.

Metoda: Teoreti¢ni okvir temelji na organizacijski antropologiji. Nasa raziskovalna metodologija
bo vkljucevala obsezen pregled literature in virtualno etnografijo.

Rezultati: Studija razkriva, da visoko3olske ustanove vse bolj sprejemajo celostne pristope k
akademski rasti, poudarjajo¢ ne samo intelektualni razvoj, temvec¢ tudi osebno in poklicno rast.
Vpliv organizacijske kulture je oc¢iten pri oblikovanju akademskih strategij, politik in praks.
Organizacija: Ugotovitve imajo pomembne posledice za menedzZerje in vodje v visokem Solstvu.
Razumevanje vloge organizacijske kulture v akademski rasti lahko usmerja razvoj bolj u¢inkovitih
strategij za spodbujanje akademske motivacije in uspeha ter institucionalnega razvoja.

Druzba: a raziskava si prizadeva pomagati visokosolskim organizacijam pri krmarjenju skozi
zapletenosti danasnje izobrazevalne krajine. S spodbujanjem konstruktivnih sprememb prispeva k
SirSemu druzbenemu cilju razvijanja celovitih, kompetentnih posameznikov, opremljenih za
soocanje s sodobnimi globalnimi izzivi.

Originalnost: Izvirnost te Studije lezi v njenem interdisciplinarnem pristopu, ki zdruzuje vpoglede
iz organizacijske antropologije z organizacijskimi Studijami. Poudarja niansiran preplet med
institucionalno kulturo in akademskim razvojem, podrocje, ki je v trenutni literaturi razmeroma
malo raziskano.

Omejitve/nadaljnje raziskovanje: Raziskava je omejena z obsegom in raznolikostjo preuc¢evanih
ustanov. Nadaljnje raziskave bi lahko razsirile na SirsSi spekter visokoSolskih ustanov, zlasti v
razli¢nih kulturnih kontekstih, kot tudi etnografsko terensko delo in perspektive deleznikov, da bi
poglobili razumevanje, kako razli¢ne organizacijske kulture vplivajo na akademsko rast. Poleg tega
bi longitudinalne $tudije lahko ponudile vpoglede v to, kako se strategije akademske rasti razvijajo
s Casom.

Kljuéne besede: Akademska rast, visokoSolsko izobrazevanje, zadrzevanje talentov, organizacijska
antropologija, organizacijska kultura, spretnosti, virtualna etnografija.
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Povzetek:

Raziskovalno vprasanje (RV): Pisanje strokovnih in znanstvenih del je za raziskovalce pomembna
dejavnost. Pri tem se sreCujemo z veliko dilemami, zato smo si zastavili raziskovalno vprasanje,
»Kako zapisati strokovno ali znanstveno delo, da bi bili pri tem ¢im bolj u¢inkoviti in uspesni?«.
Namen: Namen in cilj ¢lanka je zbrati pravila in priporocila za pravilno pisanje strokovnih in
znanstvenih del.

Metoda: Kot metodo smo uporabili spoznanja metodologov in raziskovalcev, in lastna spoznanja
in izku$nje pri raziskovanju in pisanju strokovnih in znanstvenih del.

Rezultati: Rezultat je sistemati¢ni nabor priporo¢il in pravil po poglavjih strokovnih in znanstvenih
del. Vsi ti izdelki morajo biti narejeni po IMRaD standardu.

Organizacija: Nabor priporocil in pravil je posebej uporaben za izobraZevalne in raziskovalne
organizacije, oz. za njihove raziskovalce.

Druzba: Na ravni druzbe je inovativnost strateSkega pomena in pisanje strokovnih in znanstvenih
del prispeva nekaj k temu.

Originalnost: Originalnost ¢lanka je konceptu »kratkega vodnika« za pisanje strokovnih in
znanstvenih del.

Omejitve/nadaljnje raziskovanje: Nadaljnje raziskovanje mora iti v smeri $e bolj poglobljenih
pristopov in tehnik metod raziskovanja in pisanja strokovnih in znanstvenih del.

Kljuéne besede: Kvalitativne metode, kvantitativne metode, APA, IMRaD, ¢lanek, monografija.

1 Uvod

1.1 Raziskovalno vprasanje

Pisanje strokovnih in znanstvenih besedil je zahtevno opravilo, saj moramo v strnjeni obliki
opisati raziskovalni projekt, ki je lahko trajal tudi ve¢ mesecev. Po drugi strani pa obstajajo
navodila in priporocila, ki nam olajSajo delo. Pisanje strokovnega ali znanstvenega dela je samo
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izrazno orodje. Najpomembnejsa je vsebina oz. sporocilo, zato je pomembno, da je »metoda«
pisanja raziskovalcu ¢im bolj poznana in domaca.

Raziskovalna metodologija je veda, katero uporabljamo pri obravnavanju raziskovalnih metod.
Raziskovalna metoda pa je konkretno orodje oz. princip, s katerim obravnavamo posamezni
problem. (Abutabenjeh & Jaradat, 2018) V c¢lanku povzemamo spoznanja iz strokovne in
znanstvene literature in lastne izkuSnje pridobljene ob raziskovanju in pisanju. Avtorjev in
njihovih del iz tega podrocja je zelo veliko. Vse to kaze, da je podro¢je dobro raziskano pa tudi,
da je tematika Se vedno aktualna in da so potrebe velike.

1.2 Namen in cilj

Namen tega ¢lanka je navesti priporocila za pisanje strokovnih in znanstvenih del. Cilj ¢lanka
pa je, da postane kot nekakSen »hitri priro¢nik« raziskovalcem pri njihovem delu.

2 Teoreti¢na izhodisc¢a

2.1 Pregled literature

Namen pisanja strokovnih in znanstvenih del je razlicen. Lahko piSemo zaklju¢no delo
(diplomska naloga, magistrska naloga, doktorska disertacija), lahko predstavimo porocilo
raziskave ali predstavimo svoje raziskovalne rezultate. S tem se raziskovalec tudi predstavi.
Strokovnih in znanstvenih del je ve¢ vrst: strokovne knjige, znanstvene monografije, strokovni
¢lanki, znanstveni ¢lanki, eseji, recenzija, intervju, itd. Pri tem ¢lanke lo¢imo na (1ZUM, 2023):
(1) izvirne znanstvene clanke, (2) pregledne znanstvene c¢lanke, (3) kratke znanstvene
prispevke in (4) strokovne ¢lanke. Celotna klasifikacija je navedena v dokumentu » Tipologija
dokumentov/del za vodenje bibliografij v sistemu COBISS«. Raziskovanje Punch (2016)
razdeli na pred-empiri¢no etapo (raziskovalno podrocje, raziskovalna tema, raziskovalno
vprasanje in dolocCitev hipotez oz. tez) in empiri€no etapo (zasnova raziskave, zbiranje
podatkov, analiza in testiranje hipotez oz. tez).

Pri pisanju znanstvenih del uporabljamo strukturo IMRaD (/ntroduction — Pregled literature,
Method — Metoda, Results — Rezultati and Discussion — Razprava). Pri pisanju strokovnih del
pa struktura ni tako natan¢no zahtevana, vendar mora tudi strokovno delo vsebovati vse $tiri
elemente. V tem c¢lanku uporabljamo bibliografske sklice, citiranje/povzemanje in navajanje
literature po sistemu APA (American Psychological Association) in sicer razli¢ica 7 (APA,
2020). APA 7 se glede na APA 6 razlikuje v nekaj pomembnih spremembah. Navedimo samo
dve pomembnejsi (APA): (1) pri knjigah ni veC potrebno navajati kraja zalozbe, ampak samo
zalozbo in (2) pri internetnih naslovih navedemo samo URL (Uniform Resource Locator), torej
brez »Pridobljeno s spletne strani:«. Poleg tega APA 7 uvaja Se ve¢ manjSih sprememb, vse pa
pomenijo poenostavitev glede na razli¢ico 6. Na tem mestu omenimo Se eno pomembno zahtevo
APA stila. Vse tabele in slike, ki jih povzamemo po drugih avtorjih, APA zahteva izjavo o
dovoljenju za »ponatis«. Poleg APA stila obstajajo Se drugi, navedimo samo nekatere: MLA,
Harvard, Chicago, Vancouver in IEEE.
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Pri pisanju strokovnih in znanstvenih del je pomembna struktura, Se bolj pomembna pa je sama
vsebina. Vsa dela morajo biti napisna v pravilni knjizni slovens¢ini (Bajec et al., 1994;
Toporisic et al., 1994) in uporabljati moramo ustrezno strokovno ali znanstveno izrazoslovje.
Paziti je potrebno na pravilno rabo spolov, kjer je pogosto zahteva, da moski spol uporabljamo
kot »nevtralni« spol. S tem izognemo nevsecnosti, da vedno navajamo moske in Zenske osebe.
Dosledno moramo uporabljati tudi ¢ase. Pravilo je, da se v dolocenem poglavju drzimo enega
¢asa, npr. preteklika. Tako lahko potek preracunov navedemo v preteklem ¢asu, same rezultate
pa navedemo v sedanjiku. Natanc¢neje, APA priporoca, da se uporablja pretekli ¢as oz. dovrsni
cas v poglavju Pregled literature in Metode ter sedanjik v poglavju Razprava in Zakljucek
(APA, 2022). Poleg tega je priporoCena uporaba tvornega nacina izrazanja, saj je pasivni nacin
manj primeren za slovenski jezik. Nekatere revije zahtevajo pisanje v prvi osebi mnozine, druge
pa v prvi osebi ednine. Navodila avtorjem moramo dosledno upostevati pri objavah v revijah.
(Brcar, 2023; FOS, 2021)

2.2 Raziskovalno vprasanje

Pisanje naj bo raziskovalcu samo izrazno orodje. Cim bolje ga naj obvlada. Prioritetno naj se
ukvarja s samim raziskovanjem. Ker pa je tezav s pisanjem veliko in glede na teoreti¢na
izhodis¢a, lahko raziskovalno vprasanje definiramo kot:

»Kako zapisati strokovno ali znanstveno delo, da bi bili pri tem ¢im bolj u¢inkoviti
in uspesni?«.

3 Metode

3.1 Zbiranje podatkov

Sledili smo smernicam AmeriSkega psiholoskega zdruZenja (APA, 2020) ter Navodila za
pisanje strokovnih in znanstvenih del na FOS (FOS, 2021). Podatki so bili zbrani s pregledom
teh gradiv o smernicah tehni¢nega in znanstvenega pisanja.

3.2 Model raziskave

Raziskovanje je proces (Slika 1). Za¢ne se z idejo oz. raziskovalnim problemom, sledi definicija
raziskovalnega vprasanja, tez ali hipotez, nato zberemo podatke, jih analiziramo, odgovorimo
na raziskovalna vprasanja, teze ali hipoteze in na koncu napiSemo porocilo, ki je lahko ¢lanek,
knjiga, esej, ali kaj drugega.

Raziskovalno Teze / Zbiranje Analiza Preverjanje
vprasanje Hipoteze podatkov podatkov Tez/Hipotez

A\ 4

Slika 1. Raziskovalni proces
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3.3 Analiza podatkov

Rezultati so predstavljeni glede na okvir IMRaD za znanstvene prispevke, pravilno uporabo
citiranja in referenc APA 7 izd., uporabo slovnice in terminologije v slovenskem akademskem
pisanju, zagotavljanje standardov veljavnosti in zanesljivosti ter upostevanje disciplinarnih
normativov pisanja.

3.4 Zanesljivost in veljavnost

Dosledno upostevanje smernic APA zagotavlja metodoloSko doslednost glede pisanje
znanstvenih in strokovnih del.

4 Rezultati in Razprava

4.1 Pregled poglavij strokovnega ali znanstvenega dela

4.1.1 Naslov

Naslov mora biti kratek, enostaven, razumljiv, zanimiv in atraktiven. Povsem jasno in
nedvoumno mora povzemati vsebino strokovnega ali znanstvenega dela. Ko bralec prebere
naslov, si mora jasno ustvariti sliko o njegovi vsebini. Samo s takim naslovom bo avtor pritegnil
bralce. Cilj avtorja je, da njegovo delo prebere ¢im vec bralcev. Poleg tega je pisanje strokovnih
in znanstvenih del tudi »biznis«. Nekatera dela so prosto dostopna, druga pa je potrebno kupiti.
Tako npr. so nekateri znanstveni ¢lanki prosto dostopni, drugi pa se nahajajo v specializiranih
bazah ¢lankov in do njih lahko dostopamo samo proti placilu. Avtorji pa so placani glede na
Stevilo ogledov oz. prenosov ¢lanka.

4.1.2 Povzetek

Povzetek strokovnega ali znanstvenega dela mora bit tak, da dobi bralec dober pregled, kaj se
v delu nahaja. Uporabimo lahko tudi izraz izvlecek. Poznamo dve vrsti povzetkov:
(1) nestrukturiran in (2) strukturiran. Za nestrukturiran povzetek je znacilno, da je zapisan kot
prosto besedilo v enem ali ve¢ odstavkih. Strukturiran povzetek pa ima definirano natan¢no
strukturo. Vsebuje npr. naslednje tocke: (1)raziskovalno vprasanje, (2) namen in cilj,
(3) metoda, (4) rezultati in (5) pridobitve in prihranki, oz. implikacija, aplikacija ali uporaba v
praksi. Strukturiran povzetek na eni stani avtorja omejuje, na drugi strani pa ga vodi, da v
posamezne tocke natan¢no zapiSe zahtevano.

V tem delu navedimo Se pomen klju¢nih besed. Navedemo jih okvirno od pet do najvec osem.
Pomen kljucnih besed se je povecal z uporabo internetnih brskalnikov. Ti delujejo tako, da prvo
pregledajo naslov, nato pa povzetek in kljucne besede. Zato v kljucnih besedah ni potrebno
ponavljati besede iz naslova in povzetka. Pojmi, ki se nahajajo v naslovu, povzetku in klju¢nih
besedah so pomembni za elektronsko iskanje po bazah ¢lankov. S pravimi pojmi si pove¢amo
moznost, da bo potencialni »kupec« naSel na$ ¢lanek.
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4.1.3 Poglavje Uvod

V tem poglavju naredimo uvod v raziskavo, torej raziskavo postavimo v doloc¢en kontekst. To
poglavje je relativno kratko, vsebovati pa mora vsaj dve podpoglavji:

(1) Raziskovalno vprasanje. Raziskovalno vprasanje lahko poimenujemo tudi z
raziskovalni problem ali raziskovalni izziv. Raziskovalni problem opisemo v nekaj
stavkih. Raziskovalnemu problemu vcasih reCemo tudi razSirjeni naslov. Naslov
strokovnega ali znanstvenega dela vsebuje samo en stavek ali eno poved. V
raziskovalnem vprasanju pa naslov razsirimo v nekaj stavkov oz. nekaj povedi.

(2) Namen in cilj. Namen je nekaj bolj splosnega. Namen bi lahko bil, da zelimo z raziskavo
ugotoviti, ali je mogoce poslovanje knjigovodskega servisa izboljsati. Cilj je nekaj bolj
dolo¢nega oz. konkretnega in bi lahko bil, da bomo Cas obdelave podatkov zmanjsali za
10 %. Z natan¢nimi preracuni pa potem ta cilj potrdimo ali ovrZzemo.

Swales in Feak (2004 v APA, 2010) sta opredelila Stiri temelje za poglavje Uvod in avtorjem
svetovala, da (1) predstavijo sedanje znanje o podrocju; (2) povzamejo prejSnje raziskave,
navedejo Sir$i kontekst in ozadje ter pomen sedanje Studije; (3) postavijo temelje za sedanjo
raziskavo, navedejo vrzeli v znanju in predstavijo raziskovalno vprasanje ter (4) predstavijo
sedanjo raziskavo, navedejo njen namen in opisejo njeno zasnovo.

4.1.4 Poglavje Pregled literature

Tudi to poglavje ima nekaj sinonimov oz. podobnih naslovov: Teorija, Teoreticno ozadje,
Teoreti¢na izhodis¢a, Teoreticna izhodiSc¢a in pregled literature, itd. Namen tega poglavja je
veCstranski. Naredimo pregled teorije raziskovalnega podrocja, raziskovalne teme in
raziskovalnega vprasanja oz. raziskovalnega problema. S tem naredimo pregled nad znanjem
(vedenjem) o nasem konkretnem raziskovalnem problemu. S pregledom literature tudi
argumentiramo izbiro raziskovalnega problema in relevantnost raziskovalne metode. Ce o
naSem raziskovanem problemu ne obstaja nobene literature, potem je velika verjetnost, da se
tem problemom ni vredno ukvarjati. In nasprotno, ¢e najdemo veliko literature, v kateri je
uporabljena dolocena raziskovalna metoda, potem je velika verjetnost, da je le-ta ustrezna tudi
za na§ primer. Sistemati¢ni oz. integrativni pregled literature naj bo prikazan tudi v tabelah,
tako da navedemo avtorje, naslove njihovih del, datume objave, zalozbe, revije v katerih so bila
objavljena njihova dela, itd. Tabelarni prikazi naj bodo urejeni po kontinentih, drZavah,
letnicah, revijah objave, itd., pac¢ odvisno od nacina prikaza, ki je najustrezne;jsi.

V tem poglavju tudi definiramo raziskovalna vpraSanja, teze ali hipoteze. Raziskovalna
vprasanja, teze in hipoteze morajo izhajati iz teorije. Izpeljati jih moramo iz teorije in iz
obravnavanega problema. Vsako strokovno ali znanstveno delo ima eno ali ve¢ raziskovalnih
vprasanj. In ¢e ostanemo pri tem, potem z raziskavo odgovorimo na raziskovalno vprasanje.
Lahko pa definiramo Se eno ali vec tez ali hipotez. Pri tem se postavlja vpraSanje, kaksna je
razlika. Teza je nekaj bolj splosnega. Kot Ze enkrat navedeno »poslovanje knjigovodskega
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servisa je mogoce izboljsati«. Tezo ali teze praviloma uporabimo v kvalitativnih raziskavah,
ker nimamo $tevil, s katerimi bi izracunali eksaktne rezultate. oz. teze empiri¢no ne preverjamo.
Najpogosteje v kvalitativnih raziskavah navedemo samo eno raziskovalno vprasanje, lahko pa
jih je vec. Poleg tega lahko navedemo eno ali vec tez, kaj je manj pogosto. Lahko pa tudi v
kvalitativni raziskavi navedemo eno ali ve¢ hipotez, pogoj pa je, da je vzorec reprezentativen,
in da je empiricno preverjanje izvedeno v zadostni meri. Nasprotno pa v kvantitativnih
raziskavah vedno definiramo eno ali ve¢ hipotez. S hipotezo npr. definiramo, da bo izboljSanje
v poslovanju ra¢unovodskega servisa po reorganizaciji vec¢je od 10 %. To lahko izra¢unamo,
saj razpolagamo s Stevili. Za hipoteze je znacilno, da morajo biti preverljive in ponovljive. To
v praksi pomeni, da ¢e eksperiment ponovimo in se okoliS§¢ine niso bistveno spremenile,
moramo dobiti podobne rezultate. Namesto izraza hipoteza lahko uporabimo tudi izraz
domneva. Koliko raziskovalnih vprasanj, tez ali hipotez imamo, je povsem odvisno od vsake
od raziskave, saj je vsaka raziskava specificna. Enostavnega pravila zal ni.

Omenimo $e, da poznamo ni¢elno hipotezo in alternativno hipotezo (ve¢ o razli¢nih vrstah
hipotezah glej ATLAS.ti, 2024). Nicelna hipoteza trdi, da razlika ne obstaja, nasprotno pa
alternativna hipoteza predvideva, da razlika obstaja. V raziskovanju nas praviloma zanimajo
razlike, zato v ¢asu raziskovalnega procesa praviloma preverjamo alternativno hipotezo.

4.1.5 Poglavje Metoda

Pred-empiri¢ne faze so definicija raziskovalnega polja, definicija raziskovalne teme, definicija
raziskovalnih vpraSanj, tez in hipotez. Empiri¢ne faze pa vsebujejo sam dizajn empiri¢nih faz
(potek raziskave), zbiranje podatkov, analiza podatkov, odgovarjanje na raziskovalna vpraSanja
in preverjanje (testiranje) tez in hipotez. Tako to poglavje vsebuje vsaj naslednja pod-poglavja:

(1) Zbiranje podatkov. Je specifino za vsako raziskavo. Pri kvalitativnih raziskavah je
najpogosteje uporabljen intervju, pri kvantitativnih pa anketa. Seveda pa lahko
kvalitativne in kvantitativne podatke zbiramo in pridobivamo na mnogo nacinov. Iz
opisa mora bralec dobiti jasno predstavo, kako so bili podatki pridobljeni in da so bili
pridobljeni na pravilen nacin. S slabimi podatki dobimo samo slabe rezultate.

(2) Model raziskave. Je lahko slika (grafi¢ni prikaz) poteka raziskave ali pa grafi¢ni prikaz
teoreticnega modela raziskovalnega problema. Graficen prikaz je zelo priporo€ljiv, saj
slika pove ve¢ kot »tisoé besed«. Ce bralec pogleda samo sliko, mora dobiti jasno
predstavo o vsebini raziskavi.

(3) Analiza podatkov. Podrobno in natanéno opisemo, kako smo analizirali podatke in kako
smo priSli do rezultatov. Bralec si mora ustvariti jasno sliko, kako smo analizirali
podatke. Pri kvalitativnih analizah najpogosteje uporabljamo kodiranje besedil (Friese,
2019), pri kvantitativnih analizah pa statistiko (Field, 2017). Opis analize podatkov
mora biti tak, da lahko bralec mentalno podozivi analizo, ali pa je celo sposoben samo
analizo z drugimi podatki ponoviti.
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(4) Zanesljivost in veljavnost. Pri kvalitativnih raziskavah govorimo o relevantnosti oz.
verodostojnosti vzorca, pri kvantitativnih raziskavah pa o reprezentativnosti vzorca
(podrobneje opisano v Kogoviek (2005); Znidarsi¢ & Selak, 2018). Bralec mora biti
preprican, da so bili podatki zbrani na ustrezen nacin in da lahko verjame dobljenim
rezultatom. Poleg tega zanesljivost pomeni ponovljivost raziskave veljavnost pa, da
merimo oz. raziskujemo (obravnavamo) pravi fenomen (problem).

4.1.6 Poglavje Rezultati

V tem poglavju prikazemo rezultate. Najbolje je, da so prikazani tabelarno ali v grafi¢ni obliki
(slika, tabela, graf, indikator, pokazatelj, ... ). V tem poglavju rezultatov ne komentiramo. Slike
in tabele samo opremimo s kratkim spremnim besedilom, ki je nujno potreben za razumevanje
rezultatov, oz. za razumevanje prikaza rezultatov v tabelah in slikah. Po obsegu je to poglavije
relativno kratko.

4.1.7 Poglavje Razprava

To poglavje je v strokovnih in znanstvenih delih najpomembnejse, saj v njem zdruzimo teorijo,
rezultate in lastno poznavanje obravnavanega problema. V poglavju Pregled literature naredimo
teoreticno podlago obravnavanemu problemu. V poglavju Rezultati prikazemo konkretne
zakljucke. To so lahko preracuni ali kvalitativno vrednotenje. V tem poglavju vsemu temo
dodamo Se lastno vedenje, znanje in prepri¢anje. Pravzaprav lahko samo v tem poglavju
navedemo lastno mnenje o rezultatih. Zaradi vsega navedenega lahko temu poglavju pripiSemo
najvecji pomen.

V krajsih strokovnih ali znanstvenih delih lahko poglavja Rezultati in Razprava zdruzimo v
poglavje Rezultati in razprava. V krajSih delih je to ugodno, saj za rezultati takoj navedemo Se
diskusijo (razpravo). Poleg tega je ta nacin celo nekoliko enostavnejSi. V primeru loCenih
poglavij, moramo v poglavju Razprava pred dejansko razpravo rezultate na nek na¢in ponoviti,
da jih poveZzemo s teorijo in svojim vedenjem. Zaradi tega se nam lahko pojavi podvajanje
navajanja rezultatov.

V tem poglavju tudi odgovorimo na raziskovalna vpraSanja in potrdimo ali ovrzemo teze in
hipoteze. Tri tem tudi napiSemo obSirno razpravo oz. diskusijo. Hipoteze preverjamo, zato jih
potrdimo ali jih ne potrdimo. Zmotno je prepricanje, da morajo biti vse hipoteze potrjene.
Povsem pravilen rezultat je tudi, da hipoteza ni potrjena.

4.1.8 Poglavje Zakljucek

Poglavje Zakljucek je nekoliko krajSe. Lahko je enovito poglavje, ali pa ga strukturiramo na
pod-poglavja. Pri kraj$ih zakljuckih se odlo¢imo za enovito poglavje. Namesto izraza zakljuc¢ek
lahko uporabimo izraz Sklep. Za poglavje Zakljucek je znacilno, da v njem ne smemo navajati
nobenih novih rezultatov. Vsi rezultati morajo biti v poglavju Rezultati in v poglavju Razprava.
V tem poglavju tudi pravilom ni tabel ali slik. Zakljucek naj vsebuje:

28



Revija za univerzalno odli¢nost / Journal of Universal Excellence, Clanek / Article
Marec / March 2024, leto / year 13, Stevilka / number 1, str. / pp. 22-32.

(1) Povzetek rezultatov. Navedemo in poudarimo samo najpomembnejSe rezultate
raziskave. Pozorni moramo biti, da rezultate povzamemo na drugacen nacin, kot smo
jih navedli v poglavju Rezultati in v poglavju Razprava, da ne pride do podvajanja.

(2) Pridobitve in prihranki. Navedemo prispevke stroki ali znanosti in konkretne pridobitve
in prihranke kot rezultat naSe raziskave. Kaj navedemo je seveda odvisno od narave
raziskave. Ce je raziskava bolj teoreti¢na, potem bo laZje navesti prispevke stroki ali
znanosti. Ce pa gre za konkretno re§evanje problema v organizaciji (npr. v gospodarski
druzbi) pa pogosteje navedemo prihranke v Casu ali denarju, oziroma aplikacija
(uporaba) rezultatov v praksi.

(3) Omejitve raziskave in predlogi nadaljnjega raziskovanja. Nobena raziskava ni idealna.
Posteno je, da odkrito povemo, kaj so pomanjkljivosti ali omejitve nase raziskave. Ce
to ne navedemo, je zelo narobe. Poleg tega je tudi posSteno, da navedemo, kaj bi se Se
dalo raziskati na tem podro¢ju. S tem nakazemo svoje smeri nadaljnjega raziskovanja,
obenem pa damo ideje drugim raziskovalcem, da se odlocijo za podobno raziskovanje.

4.1.9 Poglavje Reference

V tem poglavju navedemo literaturo in vire. Pravilo je, da vso literaturo in vire, ki jih navedemo
v tem poglavju moramo uporabiti vsaj z enim povzetkom ali citatom v besedilu. In obratno, vse
povzetke in citate v besedilu moramo opremiti z bibliografskimi sklici in vsi bibliografski sklici
morajo imeti v tem pOogalvju celoten bibliografski opis. In samo te. V poglavju Reference je
prepovedano navajati bibliografske opise, ki nimajo bibliografskega sklica v besedilu. To
poglavje pogosto poimenujemo z naslovom Literatura in viri in je lahko enovito poglavje, ali
pa je loceno na dve pod-poglavji: (1) Literatura in (2) Viri.

Pri izbiri literature in virov je pomembno, da so enakega ali zahtevnejSega kakovostnega
razreda kot nase strokovno ali znanstveno delo. Ce pisemo izvirni znanstven &lanek, potem pri
delu uporabimo samo izvirne znanstvene ¢lanke, najbolje iz revij s faktorjem vpliva. Strokovnih
¢lankov in strokovnih monografije ne uporabljamo. Seveda, lahko jih tudi uporabimo, vendar
bolj kot izjema in ne kot pravilo. Poleg tega naj bo literatura ¢im novejSa, predvsem tuja in
predvsem priznanih avtorjev. Pri strokovnih ¢lankih pa uporabimo vec¢ strokovne literature in
tudi ve¢ domacih avtorjev.

4.1.10 Poglavje Strokovni Zivljenjepis

Pri nekaterih strokovnih in znanstvenih delih je potrebno navesti strokovni Zivljenjepis.
Navedemo strokovne naslove, nazive in izobrazbo. Navedemo podrocje dela in zaposlitve,
vendar pravilom brez konkretnih imen organizacij ali podjetij. Navedemo tudi strokovno ali
znanstveno podro¢je zanimanja. Osebnih podatkov ali hobijev pa ne navajamo.

4.1.11 Poglavje Priloga

Tudi to poglavje je opcijsko. Pri kvalitativnih analizah lahko navedemo usmeritvena vprasanja
intervjujev in/ali preciScene transkripte. Pri kvantitativnih analizah pa anketni vprasalnik.
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Navedemo tudi tabele rezultatov, pojasnjevalne preracune, itd. in sicer vse, kar ne sodi v samo
strokovno ali znanstveno delo, je pa za celotno razumevanje nujno potrebno.

V nekaterih strokovnih in znanstvenih delih navedemo tudi zahvale in/ali podatke o projektu
ali sponzorju, ¢e je delo sestavni del take raziskave.

5 Zakljucek

5.1 Povzetek rezultatov

V ¢lanku smo navedli nekaj priporocil za pisanje strokovnih in znanstvenih del. Pri tem smo
uporabili strukturni standard IMRaD in stil citiranje, povzemanja in navajanja literature APA.
Prvo poglavje je uvodno, v tretjem poglavju pa so po podpoglavjih navedena in opisana
poglavja, katera morajo vsebovati strokovna in znanstvena dela. Pri tem seveda ni nujo, da je
struktura natan¢no taka. Nekatera poglavja so lahko izpusScena, ali pa lahko vec poglavij
zdruzimo v eno samo. Pri tem je pomembno, da so zajeti vsi elementi IMRaD strukture, in da
sta jezik in vsebina prilagojena ciljni populaciji bralcev, katerim je delo namenjeno.

5.2 Prispevek stroki

Na raziskovalno vpraSanje, »Kako zapisati strokovno ali znanstveno delo, da bi bili pri tem ¢im
bolj u€inkoviti in uspes$ni?